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As long ago as 2001, in a publication entitled Scared at School, Human Rights Watch 
reported that ‘girl learners are being raped, sexually abused, sexually harassed and assaulted 
at schools by their teachers and male classmates’.1 Ongoing reports indicate that, in spite of 
policies and guidelines to manage and prevent this scourge, sexual harassment remains a 
serious challenge in schools all over South Africa. 

Similarly, the HSRC’s 2009 report Teenage pregnancy in South Africa: with a specific 
focus on school-going learners shows that, although they are on the decrease, learner 
pregnancies are still a major problem. In the words of Angie Motshekga, National Minister 
for Basic Education: ‘One pregnant teenage learner is one too many’.2

And, while some educators are perpetrators of sexual harassment, others have experienced 
harassment, either in schools or in their personal lives. In addition, they face the added 
stress of dealing with learners in their classes who have been abused or who are pregnant. 
The complex nature of this problem requires an approach that focuses on the educator as a 
person, as well as a professional. Educators need ongoing support and skills to develop 
new ways of dealing with these problems.

In response to this challenge, the KwaZulu-Natal Department of Education (KZNDoE), in 
partnership with MIET Africa, piloted a programme Prevention and Management of Sexual 
Harassment and Teenage Pregnancy in KZN Schools. 

The programme aimed to: 
• Help teachers deal with their own experience of sexual harassment and abuse, as well as  
 the emotional stresses of teaching sexually violated and abused learners. 
• Raise awareness among schools and communities about learner sexual harassment and  
 pregnancy, and develop a unified response to the problem.  
• Empower school leadership with strategies for curbing sexual harassment and learner  
 pregnancy at school.
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A dialogue approach was used, consisting of regular school and community discussions 
guided by trained facilitators to strengthen school communities to deal with these challenges. 
This book describes the programme, and highlights successes and challenges. In documenting 
the dialogue process followed, it also offers guidelines for experienced facilitators on con-
ducting dialogues.

During August and September 2010, 76 schools in seven districts in KwaZulu-Natal with the 
highest reported rates of teenage pregnancy were selected for the pilot programme. 

Educators and officials first attended a skills development workshop in their districts and 
then returned to their school communities to conduct a series of dialogues.

The intensive five-day workshop aimed to strengthen participants’ emotional resilience and 
develop their skills in conducting dialogues about sexual harassment and teenage pregnancy.

An important principle was to involve as many role-players as possible.

Three people from each pilot school attended: the principal, the deputy principal or HOD, a 
teacher, and a parent from the school governing body (SGB). 

Several KZNDoE units also participated, with officials working together for the first time on 
such a project:  
• The Employee Relations Officer from the HR Employee Relations Directorate, which deals  
 with investigations and hearings of learners’ sexual harassment allegations against 
 educators. 
• The Employee Assistance Practitioner from the Human Resource Development 
 Directorate, which provides counselling and support for educators.  
• The Life Skills Coordinator from the Special Needs Education Services (SNES) 
 Directorate, which coordinates Life Skills and HIV and AIDS programmes at schools. 
• The Ward Manager – the immediate supervisor of schools within a ward. 
• The District Gender Focal Person, who deals with gender and diversity issues. 
• Governance and Management, which deals with SGBs, and Representative Councils  
 of Learners (RCLs) on policy implementation.  
• Curriculum Coordinators and specialists who deal with curriculum matters.

Other participants included representatives from community-based organizations, Education 
Centres, the South African Police Services, the National Prosecuting Authority, and the 
Departments of Health, Social Development and Justice.

Because teachers need support in dealing with both personal stress and stress associated 
with teaching sexually and emotionally abused learners, developing emotional intelligence 
and resilience was a key focus of the workshop.

The programme: Prevention
and Management of Sexual
Harassment and Teenage
Pregnancy in KZN Schools

Building capacity

Developing emotional intelligence
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Through video recordings, discussion, role-play and reflection, participants worked on 
understanding and developing the four core abilities of emotional intelligence: 

Self awareness: Recognizing your own emotions and how they affect your thoughts and 
behaviour, knowing your strengths and weaknesses, and developing self-confidence. 

Self management: Controlling impulsive feelings and behaviours, managing your emotions 
in healthy ways, following through on commitments and adapting to changing circumstances. 

Social awareness: Understanding the emotions, needs and concerns of other people, 
picking up on emotional cues, feeling comfortable socially and recognizing the power 
dynamics in a group.

Relationship management: Developing and maintaining good relationships, communicating 
clearly, inspiring and influencing others, working well in a team and managing conflict.

‘We realized that developing emotional intelligence is an 
ongoing process of internal questioning, reflection and review 
that shouldn’t end when the workshop ends.’ 
Workshop participant

Emotional intelligence is the ability to identify, use, 
understand and manage your emotions constructively. It’s 
also about recognizing the emotional state of others and 
engaging with them in positive ways. 

Participants at the capacity building workshop

8 © KZNDoE and MIET Africa 2011
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‘We began to view ourselves as agents of our own emotional 
development.’  
Workshop participant 

‘I realized that I am responsible for myself and for my actions.’ 
Workshop participant

What do I want 

to achieve?

How am I going to 

achieve it?

When and 

where?
•	 Emotional	self	 

	 control	 

	 (weakness)

•	 Counselling	 

•	 Meditation	and	 

	 relaxation	exercises 

•	 Sharing	problems	 

	 with	others 

•	 Doing	physical	 

	 things	like	going	 

	 for	a	run 

•	 Less	alcohol

Self 
awareness

Self 
management

Weaknesses 

•	Perfectionist 

•	 Unable	to	delegate 

•	Lack	of	confidence	in	others	which	is 

	 disempowering	for	them 

Self	improvement	steps	(competencies	to	achieve) 

•	 Leadership	which	gives	direction	but	does	not 

	 dictate	or	control 

•	 Developing	others 

•	 Teamwork	and	collaboration 

How am I going to achieve it? 

•	 Team	meeting	to	set	direction 

•	 Individual	meetings	to	talk	about	individual	stengths,	

competencies	and	development	needs 

Where and when? 

•	 Set	timeframes	at	workplace	meetings

Relationship 
management

Social 
awareness

Participants drafted self improvement plans to help develop their emotional intelligence
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The four quadrant framework, adapted from the work of Ken Wilber,3 was used as a tool to 
explore the relationship between values and actions, at both individual and collective levels. 
Together, participants mapped current and planned responses to sexual harassment and 
learner pregnancy on the quadrant framework in order to see how holistic the response  
has been. 

Using the four quadrant framework

Four Quadrant Framework

Systems, structures, 
laws, plans

Cultures, norms, 
values

Intention, commitment, 
values

Subjective interior

In
di

vi
du

al
Co

lle
ct

iv
e

Objective exterior

Behavioural

‘In our structures we strive 
towards ...’

‘We value ...’

‘I value ...’ ‘My actions embody ...’

43

1 2

13

Source: Tom Mkhize, 2010

Participants map out the four quadrant framework

© KZNDoE and MIET Africa 2011
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Reflection

Participants examined their own values, attitudes and behaviour, and reflected on how these 
affect their relationships with learners, colleagues and family. To facilitate greater self- 
awareness and ongoing emotional development, they used daily diaries to record their 
feelings and experiences.

Participants also reflected on their personal experiences of sexual harassment and learner 
pregnancy. For some, sharing their stories after years of silence was an emotional and 
cathartic experience. Addressing the issues and realizing that they needed help and support 
was a positive step towards emotional strength and healing. 

‘Mr Mkhize (the facilitator) was really addressing the issues. 
He made you ask yourself: “How are you treating your 
children? And the relationship you have with them? Where is 
it good? How can it improve?” The workshop was so healing 
to me.’  
Workshop participant

‘It became clear that while there are many policies and 
programmes, very few focused on values, beliefs, norms 
and practices. We decided that more work was needed in 
facilitating shifts in attitudes, values and practices at both 
individual and collective levels.’  
Workshop participant

Educator from Umlazi District 
 
Ms X had her first sexual encounter at the age of 16. Her 
mother had sent her to the house of the stokvel treasurer to 
pay her monthly contribution. When she arrived she found 
the treasurer’s son watching a pornographic video. He said 
he would take Ms X to his mother, but instead, took her to 
another room, closed the door, and raped her. 

Although Ms X immediately told her own mother about the 
rape, her mother made her promise to keep it a secret 
because her father had not given permission for her to visit 
the treasurer’s house. To make matters worse, she became 
pregnant as a result of the rape.  Her daughter, who does not 
know about the rape, is angry because she doesn’t know her 
father. She constantly abuses her mother verbally by accusing 
her of low morals and double standards. 

After sharing her story, Ms X decided to tell her daughter the 
truth and also get support from a counsellor.
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Educator from Ugu District

When Ms Y returned to teach after surgery, the principal 
insisted she show him her operation stitches on her pubic 
area. Years later she still feels hurt, angry and humiliated. 
Having shared her story, she decided to confront her former 
principal and tell him how she feels.

Adopting the dialogue approach

The dialogue approach used in this programme is based on the belief that school communities 
can themselves find creative solutions to their challenges. It focuses on devising solutions 
rather than continuing to discuss problems. An emphasis on personal responsibility moves 
the discussion away from the problems towards constructive common action. Together, 
communities identify concerns and explore issues within their schools, build relationships, 
take collective decisions and action to improve the situation and continually reflect on the 
process. Dialogues can be used to explore many issues that involve changes of attitude 
and behaviour, such as substance abuse, safety, discrimination, violence, bullying, healthy 
relationships, parenting, positive discipline and much more. 

The dialogue approach is based on the following change process: 

Source: Tom Mkhize, 2010



© KZNDoE and MIET Africa 2011 © KZNDoE and MIET Africa 2011 1918

Conducting effective dialogues requires skilled facilitation. The capacity building workshop 
enabled participants to learn how the change process works, to develop their facilitation 
skills and to practise using a range of other dialogue tools.

Developing facilitation skills was essential because educators 
had to shift away from a top-down approach with the teacher 
as the giver of information, to a more participatory style. After 
the workshop, facilitators also needed ongoing mentoring 
support to internalize changed roles and approaches.

‘I had to unlearn many teaching methods and begin my 
journey toward becoming an effective facilitator. I had to learn 
that people have their own way of doing things and I am only 
there to facilitate the process, not to tell them how to do it.’ 
Workshop participant

After the workshop, participants were tasked with using the dialogue approach to facilitate 
change processes within their school communities.

Project teams conducted a series of dialogues to raise awareness about learner sexual 
harassment and pregnancy, to explore related concerns, and to develop a unified response, 
including action plans and strategies for dealing with the issue.

The following guidelines were developed out of the experiences of the project teams during 
programme implementation. They are not a ‘recipe’, but rather suggestions that can be 
adapted by trained facilitators to suit their own dialogue processes. 

 
Plan and prepare for a series of dialogues.

Comprehensive notes need to be taken during each meeting. The note-taker and facilitator 
should sit together after each session and summarize the main points for discussion with 
the planning team. Materials generated during the dialogues, for example maps and tree 
diagrams, should be safely stored and brought to every session. Participants will need them 
throughout the process. 

Conducting dialogues

Planning and preparing

Some dialogues required more than one session, so we had 
to allow for this in our planning.
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Five Friends of Planning

Put together a planning team comprising a facilitator, the school principal and interested 
teachers. The team can use the ‘Five friends of planning’ to brainstorm and then design a 
suitable dialogue. 

Designing your dialogues
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• What? 
 To raise awareness and explore issues around sexual harassment and learner pregnancy 
 and collectively devise solutions and action plans.

• How? 
 A series of school and community dialogues.

• Who? 
 An important aspect is involving all role-players. Think about whose ideas, opinions and  
 support would be valuable. Make a list of key local people, for example social workers,  
 police, health workers, learner groups, traditional leaders, education centre 
 representatives and other organizations involved in care and support programmes in 
 the area.

 

• Where? 
 Decide on a suitable venue. The seating arrangement is important. To ensure that 
 participants feel comfortable sharing personal experiences, place seats in a circle or 
 ‘U’ formation. Make sure that the venue is big enough for group work; participants 
 usually prefer to talk in smaller groups.

• When? 
 Arrange dates and times to suit everyone. To try to ensure that the same participants 
 attend, inform participants of the dates and times of each session about two weeks in 
 advance. Remind them again two days before the event. 

Because they are involved in a change process over time and 
not a single event, participants should commit to participating 
for the duration of the process, and to attending all sessions.

A school in Umbumbulu invited the local Thuthuzela Centre 
to attend the dialogues. Based at Prince Mshiyeni Memorial 
Hospital, Thuthuzela is a one-stop shop that provides care 
and support (doctors, police and counsellors) for people 
who’ve been raped and abused. During the dialogue session 
a young participant, who had been raped only two days 
before the dialogue, found the courage to speak about 
her ordeal. Because relevant role-players were present, 
immediate action was taken: Thuthuzela provided medical 
support and counselling and police arrested the perpetrators. 

In one district, educators facilitating school dialogues 
before conducting community dialogues were criticized by 
community members for breaking up a family because they 
provided assistance to a learner who was being abused 
by her father. It became clear that the involvement of all 
role-players was essential. 

Since then, teams comprising a teacher, an SGB member 
and an education centre manager, have facilitated a 
number of community dialogues to increase awareness 
of the negative effects of sexual harassment and to build 
community support for the various change projects around 
these issues.
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The facilitator is the most important ‘tool’ in successful dialogues. Facilitators create a safe 
haven in which participants can share their stories and express their views freely. They help 
people to think positively about their challenges and tackle them in new ways. They also 
raise important questions and encourage people to reflect on them. This means having very 
good listening skills and knowing when not to talk. 

Awareness of local, family and community experiences is essential, especially when dealing 
with sensitive issues. 

Facilitators also need to keep the group moving forward. They need to understand the goals 
of the dialogue and be able to think ahead about possible directions in which the discussion 
might go. They should be able to distance themselves from the discussion and not take 
sides or express their own opinions.

The role of the facilitator Remember!
• Agree on ground rules to create a safe place for participants 
 to talk freely. 
• Discussing sexual harassment and abuse can be an  
 emotional experience. Be prepared to deal with your own  
 feelings and those of participants.
• Talk about what’s important to people.
• Make sure that everyone participates and has a chance to 
 speak. (Are the participants communicating well? Is anyone 
 dominating the discussion? Who hasn’t expressed an opinion?)
• Encourage participants to listen and try to understand each  
 other’s views without criticism. Discourage ridicule, blaming 
 and personal belittling. Refer to the ground rules when  
 necessary.
• Don’t express personal views or take sides. You are there  
 to guide the discussion and keep people focused on the  
 issues, not to join in.
• Keep the group focused on the topic. You might have to 
 restate key questions: ‘How does your point relate to  
 learner pregnancy?’ or ‘That’s an interesting point, but let’s  
 returns to the central issue.’
• Show respect for each participant by summarizing their  
 opinions. Make it clear that this is a discussion and there  
 are no right or wrong answers. 
• Anticipate conflict and when it arises, explain that 
 disagreement is to be expected. Do not allow it to become  
 personal. Appeal to the group to help resolve the conflict  
 and refer to the ground rules when necessary.

‘Do not fear silence. Getting people to examine their feelings 
is a key aspect so give them time to think about what has 
been said and to consider the options.’
Dialogue facilitator
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Strategic questioning is key to the dialogue process and is used in every session. It assumes 
that the answers to challenges lie within the participants and that they need to be brought to 
the surface and helped to ripen. 

Strategic questions have many possible answers. They open up options and create new 
ideas. As people discuss strategic questions, their attitudes come into focus resulting in the 
will to create change.

Using strategic questioning

Don’t assume you know the answers, or you won’t hear the 
real answers as they begin to emerge. 

Be aware that, as a facilitator, the way you ask and answer 
questions could prevent participants from thinking more 
deeply about issues and arriving at their own conclusions. If 
more needs to be said, ask further strategic questions. This 
doesn’t mean that you should never express an opinion. You 
just need to do so in a way that doesn’t interfere.

The facilitator plays a crucial role

26 © KZNDoE and MIET Africa 2011
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Use strategic questions to: 
• Find out about issues: ‘What are you most concerned about in your school?’ 
• Find out about social and cultural practices that promote the issue and those that help to  
 prevent it: ‘Does your community have any traditions and beliefs that might help to 
 prevent sexual harassment or pregnancy?’ 
• Talk about issues that might be ‘taboo’. 
• Provoke without causing offence. 
• Clarify what is known: ‘What effect has this had on learners?’  
• Deepen understanding and clarify what is felt: ‘How did you feel when this happened 
 to you?’  
• Identify ideals, dreams and values: ‘What do you really care about in this situation?’  
• Identify the change view: ‘What will it take to improve the current situation?’  
• Evoke personal involvement: ‘What would you like to do that might be useful in bringing  
 about these changes?’ 
• Get something started: ‘Who do you need to talk to?’

Things to avoid: 
• ‘Why’ questions that seem to blame or accuse, as this can put people on the defensive  
 and stop them from exploring options: ‘Why didn’t you tell someone that your friend had  
 been sexually abused?’  
• Disguised suggestions, which are a way of telling people what to think: ‘Have you 
 considered....?’ 
• Closed questions such as ‘yes’ or ‘no’ questions which prevent real exploration of the 
 issues: ‘Does the situation bother you?’

Using strategic questions effectively takes lots of practice. 
Facilitators received ongoing mentoring support and worked 
in teams to carefully plan dialogue sessions. They practised 
with dry runs and role plays before every session.

Reflection is the process of looking within ourselves, and is indispensable for effective 
facilitation. It is not the same as recapping, sharing experiences or describing something 
that has happened. It involves critically questioning our values and behaviour and listening 
for answers from within ourselves. It allows underlying, often unspoken, issues to come to 
the surface. Encouraging participants to keep a journal is a good way of enabling ongoing 
reflection.

Reflection

29© KZNDoE and MIET Africa 2011
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Welcome and introduction

Setting ground rules

Participants need to feel comfortable to speak freely, so greet them warmly and make them 
feel welcome. Introduce yourself and thank them for attending.

Explain why you are conducting the dialogue and talk about what they will be doing during 
the different sessions. Ask them what they would like to get out of the session and write 
down their ideas on a flipchart.

The purpose of the first dialogue is to build relationships between participants, for them to 
share their feelings and personal stories and also to identify concerns. Say that you will be 
asking each one of them to think very deeply about their own feelings, beliefs and values. 
Explain that your role as facilitator is to listen and guide them through the process, not to tell 
them what to think.

Dialogue 1: Exploring feelings and 
identifying concerns

Create a safe place for participants to talk by discussing and setting ground rules, for 
example: 
• Listen sensitively while others are talking. 
• Be respectful of other people’s opinions even if you don’t agree. 
• Don’t interrupt. 
• Encourage everyone to speak. 
• Switch off cell phones.

30

Participants engage in a reflection activity

© KZNDoE and MIET Africa 2011
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Participants may not be clear about the issue and their rights around it. You could begin 
with a brief discussion about the subject: 
• What do you think sexual harassment is? 
• Can you think of any examples? 

Defining the issue

We used a working definition of harassment as being when a 
person:
• Talks to you about sex when you don’t want them to.
• Touches, pinches or grabs parts of your body you don’t  
 want touched.
• Rubs themselves up against you.
• Sends you sexual notes, SMSs or pictures.
• Writes rude graffiti about your or spreads sexual  
 rumours about you.
• Makes sexual comments or jokes.
• Calls you rude names like ‘bitch’, ‘moffie’, ‘slut’.
• Demands sex in return for a bribe, like higher marks,  
 money, cell phones or food.

Exploratory walk

A good way of helping participants to reflect on issues is for them to walk around the area. 

Explain that they should walk in silence to allow their feelings to come to the surface. Ask 
them to think carefully and try to identify ‘dry grass’ areas or behaviour: 
• ‘Hot spots’ where problems occur 
• Factors that make people vulnerable 
• Behaviour that encourages the problem 

In many schools, toilets were identified as a hot spot where sexual, drug and alcohol abuse 
often happen. Some dry grass games identified by learners were ‘Dankie mabhebeza’, ‘Spin 
the bottle’, ‘Jola for three days’ and ‘Husbands and wives’. 

33© KZNDoE and MIET Africa 2011
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The game ‘Dankie mabhebeza’ (thank you baby) is a form 
of gang rape where a group of boys take turns to perform 
sexual acts with one girl. As he finishes, each boy says 
‘Dankie mabhebeza’. 

‘Although girls sometimes initiate these games, older boys 
usually play the game in the school toilets with younger girls. 
We were very shocked to find our Grade 3 learners playing it 
with Grade 1s.’  
Workshop participant

They should also reflect on ‘green grass’ areas or behaviour: 
• Places where good things happen 
• School or community strengths and resources that benefit learners 
• Activities that promote prevention and management of the issue

Schools identified team sport, GEM/BEM clubs and peer education programmes as examples 
of positive, healthy, ‘green grass’ activities. 

‘It was interesting to walk in silence because it made us really 
observe our surroundings and see things in new ways. We 
became aware of things we hadn’t ‘seen’ before, even though 
they were right in front of our eyes. For quite some time, a 
bus company had been parking its busses on our school 
premises. On our walk we noticed many learners entering 
and leaving the busses; they proved to be a hotbed of sexual 
activity and substance abuse.’  
Dialogue participant

If circumstances do not allow you to walk, ask participants to imagine the area while 
thinking about these issues. 

Mapping is a visual way of teasing out issues that participants thought of on their walk and 
for identifying areas of concern. 

Divide participants into groups of five or six. Give each group a large sheet of paper and 
different coloured kokis. Get participants to draw a map of the school premises and 
surrounding area. They can include homes, schools, churches, businesses, roads, landmarks. 
Colour-coding may be used to mark the ‘dry grass’ and ‘green grass’ areas. 

Discuss the maps.

Mapping
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Make sure that participants are seated comfortably in groups. Ask them to close their eyes 
and think about the issue.

Ask questions such as: 
• Has this happened to you? How did you feel? 
• If not, think of someone you know who has experienced this. How did you feel? 
• Have you done any of these things yourself? How did that make you feel? 

Ask participants to reflect silently on the questions for at least ten minutes. You should 
reflect with them, and then give them an opportunity to share their stories. 

Reflection

It’s not easy to talk about sexual behaviour and people may 
feel uncomfortable. Facilitators sometimes shared their own 
personal stories first, which helped participants to speak 
more freely.

To aid reflection and help participants to express themselves, ask them to find an object that 
represents a memory or feeling about the issue and bring it back with them for discussion. 

One participant had been raped and fallen pregnant while at 
school. After the birth she completed her schooling and then 
obtained a degree in social work while her parents raised her 
daughter. Unaware of the rape, the daughter is very resentful 
toward her mother and feels that she was abandoned as a 
child. 

The participant found a dead stick to represent her tense and 
difficult relationship with her daughter. Holding the stick in 
her hand helped her to talk about her feelings of helplessness 
and loss. 

Objects collected by participants

© KZNDoE and MIET Africa 2011
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Hand out pieces of paper and pens or pencils and give participants the following instructions: 
• Write a letter to the person responsible and tell them how you feel. 
• Write a letter to someone who was affected by your actions and tell them how you feel. 

When they have written their letters they can read them to the group if they choose to. Do 
not pressurize anyone to do this; silence is respected as a form of sharing. 

When talking about their experiences, some participants 
became overwhelmed by their emotions. The capacity 
building workshop had helped prepare facilitators for 
this, and they had also ensured that social workers and 
counsellors were present.

Talk about what you have achieved during the session and refer participants to the goals 
they set at the beginning. Use strategic questions to conclude the session:  
• What issues surfaced during our dialogue?  
• What do you think we achieved?  
• What were some weak points? 
• What are we going to do in the next dialogue?

Close the session by thanking participants for their valuable contributions.

Closing the dialogue

42

Participants write letters to express their feelings
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Reviewing the dialogue

When participants have left, sit with the note-taker and summarize the main points of the 
dialogue. Then with the rest of the planning team, reflect on the issues that surfaced. Use 
this information to plan for Dialogue 2. Store the maps in a safe place as you will need them 
again in Dialogue 3.

Dialogue 2: Exploring the issues

Before the session begins, walk around the room greeting people and making them feel at 
ease. Welcome everyone back and explain what you will be doing. For example: 
• In the previous session we identified a number of concerns and issues. 
• In this session we are going to try and find out why these things are happening and 
 prioritize some things we would like to change.

Welcome and introduction

Recapping, and prioritizing concerns

Briefly go over the issues that were raised in Dialogue 1. Refer to your summary where 
necessary. Ask questions such as: 
• What makes you most proud of your school/community? 
• What do you think needs to change? 
• If you could change one thing, what would it be? 
• What is already being done in your area about sexual harassment and learner pregnancy?

Use a tree diagram to explore each issue you are going to deal with. 

Write the concern in the trunk of the tree, for example ‘learner pregnancy’. Ask participants 
to think of the causes and write them in the roots of the tree.

Discuss the results and consequences and write them in the branches. For example: What 
happens to learners who fall pregnant? What happens when someone is raped?

Using the tree diagram

You may need to ask additional questions. For example:
• Where does sexual harassment happen in this school? 
• Why do you think it happens? 
• Why do learners get pregnant? Who thinks it is okay  
 for them to get pregnant? 
• What traditions and beliefs does your community  
 have that might help to prevent sexual harassment or  
 pregnancy? 
• Which traditions could encourage sexual harassment  
 or pregnancy? 
• Who do you think is more like to be sexually harassed?  
• Why do you think so?
• Who in your community sees sexual harassment as a  
 problem? Who thinks there is no problem?
• What do you think stops your community from doing  
 something about it?
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Display the tree diagram and discuss questions such as: 
• What are the main causes of sexual harassment and learner pregnancy in our community? 
• What are the biggest challenges?  
• What are the priorities? 
• What are we going to do in the next session?

Thank everyone for attending the dialogue. Tell participants that between now and the next 
dialogue you would like everyone to reflect on the issues that they have prioritized: 
• What things could you change? 
• How would you do this?

‘There is such a culture of silence around sexual abuse. Even 
though it is a crime, the silence means that perpetrators get 
away with it to such an extent that it is almost accepted as 
normal behaviour.’  
Dialogue participant

Closing the dialogue

Reviewing the dialogue

After participants have left, sit with the note-taker and summarize the main points of the 
dialogue, including the prioritized issues. Review and discuss the issues with your core 
planning team to help prepare for Dialogue 3. For the next dialogue you will need the tree 
diagrams from this dialogue and the maps from the first dialogue.

Before the session begins, walk around the room greeting people and making them feel at 
ease. Welcome everyone back and explain what you will be doing. For example: 
• In the previous session we explored the concerns that we identified in the first dialogue  
 and prioritized some issues. 
• In this session we are going to brainstorm ways in which we can change things for the  
 better.

Dialogue 3: Developing an action plan

Welcome and introduction

What can we change?

Display the maps from the first dialogue and the tree diagrams from 
the second one. Together with participants, draw a large map of the 
school premises. You will write lots of information on it, so join several 
large pieces of paper together. Include all the hotspots and green grass 
elements from the first mapping activity, as well as the prioritized 
concerns from the tree diagrams. 

When the map is complete, look at each hot spot and ask questions 
such as: 
• What can we do to change this situation? 
• What strengths and assets does our community have? Who can  
 help us do these things (parents, care and support organizations, 
 the police, other schools, the media)? 
• How could we get the community involved? 
• What has stopped us from doing this? 
• How do we report sexual harassment and abuse? 
• Whose responsibility is it to make our school a better and safer  
 place? How can we do this?
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Once you have listed all the possible changes that could be made, draw 
up an action plan. This should include allocation of tasks and responsi-
bilities and timeframes. Use the ‘Five friends of planning’ tool to  
help you.

Out	of	sight	hot 

spots	around	

the	toilets

Toilets	-	sexual	

activity	and 

substance	

abuse

Install	CCTV 

cameras	in	designated	spots

Develop	a	roster	to	monitor 

toilets	at	break	and	before	and 

after	school.	Two	male	and 

two	female	school	monitors 

and	one	teacher	to	visit	all	

the	toilets	at	each	break.	 

 

Monitor	how	effective	it	is	

to	see	whether	more	or 

less	monitoring	is	required

Mrs	Joseph 

to get three 

quotes

Mr	Ncgobo	

to	draw	up	

roster

Within 

two	weeks

Immediate 

and ongoing

Your maps and trees will inform your action plans
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Learners	drink	at	

the	taverns	near	

to	the	school	

at	break	time,	

after	school	and	

on	weekends

Speak	to	tavern	owner	about	

not	serving	underage	learners:	

School	principal	meet	with	

him	privately	first	and	then	

invite	tavern	owner	to	next	

ILST	meeting	to	discuss	

the	problem 

 

Meet	with	police	about	

enforcing	underage	drinking	

laws:	Invite	SAPS	to	next	

ILST	meeting

Mr	Vilakazi 

 

 

 

 

 

 

 

Mr	Vilzakazi

By	15	July 

(ILST 

Meeting	20	

July) 

 

 

 

 

By	16	July
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‘In my school, our principal was identified as a perpetrator. 
This meant that I was faced with the challenge of 
implementing the change project without his support. But 
the skills development workshop was very empowering to 
me and I was able to motivate others to work with me in a 
campaign against sexual harassment. We organized a very 
successful community protest march. And, most importantly, 
action has been taken against the principal.’  
Teacher

Facilitators needed to offer follow-up and ongoing support. 
During the dialogues, everybody was very energized but that 
energy quickly died if the momentum was not sustained and 
if there were long gaps between meetings. There is a lot of 
work that needs to be done between dialogues, especially 
during the action phase. It helps to have locally-based 
champions and facilitators to keep people motivated.

Congratulate participants on their action plan and explain that the next step is implementation. 
Encourage them to share their thoughts about the dialogue process. For example: 
• Which of our objectives did we achieve?  
• In what ways was the dialogue process helpful? 
• What were the weak points?  
• What is the next stage in this process?

Thank everyone for attending the dialogue. Tell participants that in the next dialogue they 
will be reviewing and reflecting on their action.

Closing the dialogue

Dialogue 4: Reflection and review

Before the session begins, walk around the room greeting people and making them feel at 
ease. Welcome everyone back and explain what you will be doing. For example: 
• In the previous session we brainstormed ways in which we can change things in our  
 school and community for the better and drew up an action plan. 
• In this session we are going to reflect on what has been done.

Welcome and introduction
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Taking stock

Display the action plan from the previous dialogue and go through it with participants. Ask 
questions such as: 
• What elements were you able to change? 
• What worked well? 
• What didn’t work so well?  
• Why do you think this didn’t work? 
• How could we improve this situation?

‘When we started with this change project, I thought it was 
crazy. I said there was no sexual harassment in my school. 
I was wrong. During the school dialogues I was shocked to 
discover the extent of it. We have taken firm action against 
the perpetrators, some of whom were teachers. We intend to 
stamp it out. We are working hard at building relationships of 
trust and changing the culture in the school.’  
School principal

‘The dialogue process is empowering for communities and 
it is amazing to listen to the outcomes from the community 
itself.  This shows that communities are willing to solve 
problems on their own.’  
Dialogue facilitator

Taking Action
The identified concern

 In one school learners paid ‘rent’ to older boys to use the toilets. The boys used 
the money for dagga, which they smoked at school.

The action
The school dialogues committee spoke to the boys, who asked for help with their 
drug problem. The learner support committee organized a two-week rehabilitation 
programme through the Public Protector and counselling sessions with the school 
counsellor. The toilets were monitored at breaks.

The review and reflection
The learner support committee continues to support the boys who still attend 
regular counselling. Because monitoring of toilets has proven to be a successful 
strategy in preventing both bullying and substance abuse, it was decided to 
continue doing so. All toilets are now monitored at break and random checks 
conducted before and after school.
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Thank everyone for their hard work in bringing about important changes in their school 
community. Discuss long-term plans arising from the dialogues and people’s participation in 
them. Explain that you will be organizing further reflection and review meetings.

Closing the dialogue

Use the ‘Five friends of planning’ tool to draw up plans for future action. Project monitoring 
and evaluation

To date, the programme has implemented change processes in seven districts. Teams 
continue to engage in dialogues with these schools communities.

There has been ongoing reflection, review, monitoring and evaluation. Findings reveal that 
several elements need to be in place to ensure successful dialogue processes: dynamic 
and experienced facilitation, structured follow-up support and committed multi-stakeholder 
participation.

This has implications for scale-up and sustainability: 
• Extensive as they may be, the resources required to develop a cadre of skilled facilitators  
 should not be compromised. 
• Facilitators need to be based in their school communities to ensure follow-up support  
 between dialogues. 
• Ongoing advocacy needs to be conducted amongst all stakeholders to maintain  
 momentum and commitment.  
• Provisioning needs to be made for regular follow-up training of existing facilitators and  
 the training of new facilitators. 

With regard to the skills building workshop, an independent evaluation by UKZN,4 found 
that the pilot project has supported school leadership and teachers by providing them with 
strategies and skills for dealing with their own personal emotional stresses, as well as the 
challenges of teaching sexually violated and abused learners. Self reflection resulted in 
important shifts in attitude, especially with male participants. Awareness has also been 
raised within the participating cluster of school communities about the scourge of sexual 
harassment and the need to draft a cohesive action plan. 

58

The facilitator closes the dialogue
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More recent monitoring indicates that: 
• Educators and district officials across departments have greater capacity to deal with  
 issues of sexual abuse and harassment and learner pregnancy, and have begun to work  
 collaboratively to facilitate change.  
• There has been an increase in parental awareness of the issues and support for the initiative. 
• The problems of sexual harassment and abuse are no longer seen as the sole 
 responsibility of the Life Orientation teacher. 
• Reporting of sexual abuse and harassment has increased significantly due to improved  
 relationships between educators and learners. 
• Men are being encouraged to participate more fully in psychosocial issues. 
• Resistance has been encountered from some teachers, principals and community and  
 tribal authorities and breaking the culture of silence has been identified as a challenge.  
 It is clear that working to change social norms and values is a process rather than a  
 single event, and that dialogues need to continue in the medium to long term.

‘We are very thankful for this programme. It really had a 
positive impact, more especially in our area because learners 
were scared to report perpetrators, since most of them are 
relatives and breadwinners. We are happy that the programme 
was also extended to the community of the area so that we 
could talk to the adults too. We plead that the programme 
should not be stopped.’  
Dialogue facilitator

‘Lack of communication and trust was identified as a difficulty 
in many schools. The dialogue process strengthened the 
relationships between learners and teachers to such an extent 
that they felt able to open up and report abuse, not only at 
schools, but also in their homes. We all agree that levels of 
reporting have increased substantially.’  
Dialogue facilitator

‘It really is a long term process – but at least we have started. 
Now, school communities must take ownership and not rely 
on us.’  
Dialogue facilitator
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